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A SIMMARY OF THE EVALUATION
: FOR THE
. "AT YOUR SERVICE" PROGRAM
PARK WEST HIGH SCHOOL
1981-1982

In its second year of a three-year funding cycle, this program
offered bilinqual instruction and supportive services to 200 Hispanic
limited Enqglish proficiency students in grades nine through twelve.
Vocational awareness was emphasized. The target population represented
12 nationa) backgrounds: half were born in the NDominicai Republic and
about a quarter in Puerto Rico. All program students were foreign-born
and spoke Spanish at home., Students varied in native-lanquage ability,
proficiency in English, and overall academic preparedness.

The ultimate gqoal of the proqram was to develop students' proficiency
in English and to prepare them to meet the requirements for hiah school"
graduation. The instructional approach was based on students' levels of
English proficiency: students who had least proficiency in English were
taught primarily in Spanish; those who had greater proffciency were taught
primarily in English,

Titie VII funds supported administrative and suppbort services staff.
Most instructional positions were funded by tax-levy funds; Titie I funded
paraprofessional assistance and staff development personnel, Supplementary
funding was provided by New York City Module 5B, The program developed and
adapted curricula in addition to using commercial ‘materials., Curriculum
materials were completed in native language arts, hioloqy, and career
awareness and were being developed in history and sex education. Supportive
services to.program students consisted of quidance and academic counseling,
home visits, and career orientation. Staff development activities included
monthly department meetings, workshops and lectures, conferences, and atten-
dance at university courses. Parents of program students were members of a
parent/teacher/student advisory committee and attended program, school-wide,
and outside conferences and activities. The proqram also sponsored career
planning activities to complement the academic progqram.

Students were assessed in English-lanquage development (Criterion
Referenced English Syntax Test); mathematics, socfal studies, sclence, and
native lanquage arts (teacher-made tests); and attendance (school and
program records). Quantitative analysis of student achievement indicated
that: : .

--On the average, students mastered more than one objective per month
of instruction as measured by the CREST and succeeded in achieving
the criterion set as the objective for students in Title I E.S.L.
classes.

-1ii-




--On the average, 77.3 percent of the students passed teacher-made
ekaminations in Spanish-language courses. Student achievement on
the Interamerican Series, Prueba de Lectura was not reported. The
data were sufficiently problematic that the results could not be
interpreted with confidence,

--The performance of program students in the content-areas of mathe- -
.matics, science, and social studies surpassed that of mainstream
students by a statistica]]y significant difference, thus meeting
the pro§ram objective in this area.

--The average attendance of program students surpassed that of the school
as a whole by a statistically significant difference, thus meeting
the program's criterion for success in this area. -

The success of the program was attributed to: staff competence and
commitment; program organization; gains in the acquisition and develop-
ment of curricula, particularly in content areas and vocational orientation;
and active parental involvement.

The following recommendations were aimed at improving the overall effec-
tiveness of the program:

--Increased bilingual guidance or psy&ho]ogica] services assigned to
the program to better meet students' needs for psychological
counseling and testing; ;

et --The development of more individualized academic pregrams based on
language proficiency and a greater emphasis on writing skills in both
English and Spanish;

--Continued communication among all program staff aimed at enhancing
planning and supervision, improving instruction, and further inte-
gration of the bilingual and vocational programs.

Sty
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PROJECT "AT YOUR SERVICE"
(Spanish English Road to Valuable Career Education)

Park West High School

\’ ?
Location: 525 West 50th Street, Room 375
. New York, New York 10019

Year of Operation: 1981-1982, second year of a three-
year funding cycle

Target Lénduage: ) Spanish

Number of Students: 200

Principal: Mr. Edward Morris

Project Director: ‘ Mr. Peter Miranda

INTRODUCTION

Project “At Your Service" is a basic bilingual secondary education
program funded for fiscal year 1981-82 as a continuation grant under the pro-
vision of the Elementary and Secondary Education Act (E.S.E.A.), Title VII.
This funding period completed the second of a three-year cycle for which the
program was originally approved. ‘T1tle I (E.S.E.A.), New York City tax levy,
and Module V were additional sources of funding.

The program of fered bilingual instructional and supportive services
to 200 Hispanic limited English proficiency (LEP) students in grades nine
through twelve. The staff engaged in profess1oqg] development activittes
primarily by attending college coursgé, profess1;nal conferences, and training

workshops. Parents became involved in the program by means of an advisory

council, sociocultural activities, workshops, meetings, and discussions with

the program's family assistant. -New York City Board of Education and commer- |




cially- and project-developed curf1cula were adopted for instruction in English
and Spanish. Students participated in career- and culturally-related activities
in addition to their required and elect{ve instructional courses. The program
was organized as a "mini-school" within the organizational structure of Park
West High School.
The purposes of this report are: 1) to describe the project's context,
L 4

components, participants, and activities; 2) to repart students' achievement

and attendance data; 3) to analyze and interpret program and students' achieve-
ment data; and 4) to make reconmendations for possible program improvement.
Nata were collected fram interviews with school and program administrators,

teachers, parents, students, and family assistants; classroom observations;

review of relevant program literature; a questionnaire completed by the proj-

ect director; and program-reported student aCh}evement scores.




~~——-- I, CONTEXT

SCHOOL SITE

Projecf "At Your SERVICE" is housed 1n’the Park West Hiah School
building in the midtown, westside area of Manha;tan. The building's modern
facilities allow Park West to function as a camprehensive high school,
including vocational and arts programs. The bilingual program i1s situated
in a setting selected by bﬁf project staff -- a large open space whjch is
partitioned by screens and bookshelves. The program office.‘claﬁéroaﬁs,
resource center, and recreation areas are all easily accessible to and visible
from one another.

The proporfioﬁ of Hisbanic/students in the school ranged from 3§\to
39 percent during the year. In the fall of 1981, of a total register of
3,204 students, 1,134 were Hispanic. By the spring of 1982, of’2,602é§tu-
dents, 1,010 were Hispanic. The non-Hispanic population is predaminantly
black American, and small numbers are white and Asian: School records indi-
cate that 83 non-Hispanic students are classified as LEP; most of these are
Haitian or southeast Asian. School faculty and administration are mostly
white. The program faculty, however, includes Hispanics and black Americans.

The languages spoken 1in scﬁool and on school grounds reflect the
varied ethnic composition of the student population. The evaluator heard
more English used by Hispanic program students than he had during site visits
in the previous year. Table 1 presents the students' home languages (other
than English), the percent of the total school enrollment, and the percent

classified LEP.




p o  TABLE I
g, .

Home Language of Students in the School, Spring 1982
(Other Than English)

i

Language No. Students ;rTota1 Enroliment % LEP
. t ‘ .v- n :
French (Haitian) 20 ‘ 50'8 ‘ 60
Chinese T 0.5 55
Hindi 3 BT S B 100
Polish 6 o 0.2 .80 o
v1et;ame§e 18 . C %07 | . 100 |
, ' T~ .
Laotian . , 6 0.2 - 100
Turki sh C g ' 0.1 © 50
Khmer 50" o 2.0 | 100
Spanish | L0100 38.0, ST
- COMMUNITY SETTING . . 5 “ ' .

The school vicinity is bdth;resjdéntjél anh cqmmerciai: Low- to
middle-income ﬁousing 1s interspersed with small retail Bus1nesses and ware-
houses. The‘chpdf ijs within walking distance of T]mes'sduare, one of the
buéiest areas in the'wor1d, known for its shops, reséﬁurants, movie houses, -

- fheaters, pornography, prostitution, and drug traffic. Most prbgram students
do not live near the school. The school is easily accessib]e by:subway trains,

which most students use for transportation from their nefghborhoods fhroughout

New York C1t§, particularly the Bronx, Brooklyn, and other parfs of Manhattan.

4




The ethnic composition of the immediate school area is aﬁproximate]y
50 percent Hispanic, 25 percent black, and 25‘percent white. Spanish and
English are spoken )n the area, both in homes and small businesses. '

. The communities in which the students live are marked by problems
typically found in poor neighborhoods of large metropolitan areas: poor
housigg, 1161ted health services, and high rates of welfare dependence and
unemb]oyment. Family financial difficulties make it necessary for students
to work, if they can find énp]oyment. Staff members remarked that students
* and many of their parents suffer from illnesses, such as asthma, at unusually
high rates. They speculated that~ﬁea1§h problems may be related to financial

ke

" stress and cultural adjustment problems.

‘5-




II. STUDENT CHARACTERISTICS

—~

oo A The bilingual program's high propgrtion of males (70 percent) may be
related to the‘schoo}'§ orientation to traditionally male vocatiohal areas.
* A1l program students were foreign]gprn: and are nativé speakers of Spanish.
Table 2 presents students' countries of érfgin.
' © TABLE 2

*  Countries of Origin

Country ‘ Number of Students * % of Program Enrollment.
* V A\

Ecuador ‘ . _ 24 12

Colambia 12 ‘ 6

Dominican Republic 100 50

Honduras 2 RS - 1

Puerto Rico 48 EZ ‘ .
Mexico 4 2 A

P;ru 1 - 0.5

E1 Salvador ' ) | 4 2

Guatemala 2 » 1

Nicaragua 1 ) , 0;5

Venezuela o \\ | 0.5

Panama 1 1 6.5\

%)

TOTAL 200 100

»

Number of students served fully or partially, as of December, 1981.
. ?1fty percent of all the students were born.in the Dominican Republic.

. Twenty-four percent were born in Puerto Rico.

$ . ) .
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h Students‘”range of literacy in Spanish va;}es féam functional {11it-
eracy (lé_percent) to grade-level performance (66 percent) to advanced (college)
levels (18 percent). In Ené]ish, they are said to vary from l1ittle or no
English proficiency (3 percent), to an intemmediate level of proficiency (72
-percent), to a level at which they can participate in 1nstruct1on provided ot
mostly in English (25 percent). ,

Students tend to speak Spanish among themselves; English is used 1n~
mainstream classes, and to camminicate with English-daminant peers and teachers. ‘
Students' need for tnglish outside of school is minimal unless used for employ- ;
ment, |

Ethnic identity appears to be strong. "Students take pride in speak-
ing about the1rlcountr1es and participate willingly 1in act1v1§jes that are © .
related to their nat{onal origins. ‘Ther; are no 1nd1cat1oés of overt conflict }
among the nat1on;1 groups represented in the progrhm, despite their great
diversity. Students are reported to be quite different in attitudes and goals
even when they share camnmon nat1on91 origin or soc1oecon0m1custatus. The
diversity is such that staff Membérs thought they could not make any gengra11-
zation about the re]ationshipybetween class, ethnicity, and aﬁt1:udes toward

education.
RN

Table 3 presents the distribution by sex and grade of program stu-

dents for whom information was reported. | b
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CTABLE 3

Number and Percentage of Students by Sex and Gr}dew ' -
as of June, 1982 ’

Percent Percent | - Column Total:
Grade Male of Female of Total Percent of
N Grade N Grade N A1l Students
-~y . \ - '
9 28 76 "9 24 37 25
10 44 73 16 27 60 " " 41
11 19 53 17 47 36 FIO
12 9 60 6 40 15 10
* Total 100 68 48 32 | 148 100

. More than two-thirds of program students are male, Ma]es‘constitute a
majority at each grade; the highest percentages are in grades 9 and LQ;~ ’

y
. The highest percentage, 41 percent, of program students is in grade
10, while the lowest percentage, 10 percent, is in grade 12. ,

-— a

Participants bring a wide range of educational histories to the pro-
gram. Many havé“;%ffered interrupted schooling; some may have received fewér
year§ of education than expectedffur tHeir age due‘to lack of opportunjtie;;

_a few have attended school for the first time in this country. Table 4 pre-

sents the number of program students by age and grade as of the end of the

school year.
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TABLE 4.

Number of Students by Ageé and Grade
as of June, 1982 .

_ P
Age Grade 9 Grade 10 Grade 11 Grade 12  Total
12 0 0 0 0 0
13 0 0 0 0 0
14 [ 0 0 0 3
5 (" 2 0 31
.16 | 9 ‘ 0 34
17 5 ’ 33
* 18 0 8 19
19 1 2 3 5 11
20 0 0 1 0 ‘1
21 0 0 1 0 1
, Total 27 57 35 15 134
Overage
Students: /
Number 15 17 13 5 49
‘Percent- -
age 56 30 37 33 37

Note. Shaded boxes indicate expected age range.

. Thirty-seven percent of the students are overage for their grade. The high-
est percentage of overage students is in grade 9; the lowest in grade 10.

. Students range from 12 to 21 years of age.

However, almost 75 percent are
fram 15 to 17 years of age. ' .

~




Program staff and schoo] administrators suggested that students
v1ntensely need pérsonal counseling services beyond what the p}ogram can
bresent]y of fer. Studepts‘.psycholpgical problems are said to be extreme‘

at times, as/in two cases of atpempted suicide. One 6f theéé, a 19 &ear-o]d
male who had resided in the United States for three years, was sa1d to under-
go frequent depression and was one of tﬁe students who often complained about
head and stomach aches. In general, students' stressful family situations,
combined with problems nomally associated with teenage years, result in

much conflict, frustration, and confusion. Students who are inclined to
unlawful behav19r and defiant of authority appear to exert leadership most

successfully. Some staff members speculate that this may be a method of

coping with an enviremment in which students feel insignificant or powerless.

-10-




| N
ITI. PROGRAM DESCRIPTION
3

PROGRAM PHILOSOPHY

-

The program {s intended primarily to develop students' English pro-
ficiency. Its ultimate purpose is to prepare students-to participate effec-
tively in instruction provided in English and to meet the requirementéﬂnecessary
for high school graduation. The fnstructional approach is based on the notion
that English proficiency may be attained through E.S.L. instruction, and the
gradual fncrease of English usage in tontent-area instruction; mastery of
content-area material and coéfidence are encouraged by means of instruction
in the native language. Students' programs are geared to their level of
English proficiency. |
A consensus of opinion regarding program philosophy has not yet been

reached in the program's second year of operation. Although the school and
most program staff appear to support the program's philosophy and approach, *
the E.S.L. staff, which is part of the "mini-school” arrangemgnt and serves
all program students, differs in view. They hold that Spanish should be taught
only to enhance reading and writing skills and not for content-area instruction.
This difference in approach to educating bilingual students has apparently not
interfered with program implementation as much as it had during the program's
first year.

” The instructional philosophy has implications for the extent to which
program students are integrated with non-program students. ‘Some staff
members feel that participants are too isolated: But as students become more

proficient in English, they have more options for mainstream courses and there-

fore greater possibilities for integration.

-11-




PROGRAM GOALS AND OBJECTIVES

The ultimate goal as stated in the proposal is “to provide a bilin- .
gual-bicultural instructional program, accentdatipq career awareness, to meet
the linquistic, cultural, and future employment néeds of §panish limited En-
glish proficient stu&énts attending Park West Hiqh-School.‘ A target population
of 200 [studentsj should be reached by this program." Its 1nstrumen§a1 goal is
to develop a comprehersfve bilinqual course of study for secondary education,
implemented by aﬁ instructional and support service staff trained.in bilinqual
education and related areas. Further, it aims to increase the participation
of parents in their children's education, anq to make available resources
on bilinqual careers to students, teachers, and parents.

Specifically, the program evaluation considers the following objec-
tives for the 1981-82 period:

1) to improve achievement in English proficiency as 1nd1cated hy
the mastery of at least one objective per month of treatment on the Criterion

Referenced English Syntax Test (CREST);

2) to increase reading achievement in Spanish as indicated by a
statistically significant E<= ,05) difference between pre-post-tests scores

on the Interamerican Series Prueba de lectura;

3) to increase the proportion of program students passing content-
area courses to a percentage equal to that of non-program students in the |
school;

4) to increase the attendance rate of participating students to a
level that is higher than the general school attendance rate as indicated by

a statistically significant (<= ;953 difference between rates of school (non-

”}:"'
program) and program attendance;




‘5) to develop, disseminate, and translate curriéulum packages 1n
career awareness and social studies for Hispanic‘LEP students;
6) to train bilingqual staff re]éted to the program throuqgh worg-
shops, conferences, and graduate courses; and
7) to increase parentg' basic skills and knowledge of the educa- ’

tional system.

PROGRAM ORGANIZATION

7 Fiqure 1 {1lustrates the organization o; the program within Park West.
Although program structure is very similar to that of 1980-81, the functions
of administration aﬁd supervisibn were much 1mproved’1n 1981-82, As a "mini-
schooi," responsibility for overseeing fts operation was aésiqned to the \
assiétant‘prinqipal o} quidance. The relations between this A.P. and the pro-
qgram director were said to bevveny favorable and effective., Both had éon-
gruent perépectives of each other's role and expressed satisfaction with the
way in which it was carried out. The program director, who has full responsi-
bility for administrative and fiscal matters, relates directly to the A.P.
of gyiqghge and infarmally to the school principal. Ohservations and interviews
made it apparent that the school administration not only assigned the program
director full responsibility for program implementation, but also expressed !
confidence in his professional judgement, and offered him supporE in imple-
menting policy. He takes part in the principal's cabinet meetings when there
are matters which pertain to the program particularly,

The assistant principals for subject areas supervise content-area and

E.S.L. teachers and maintain frequent communication with the project director.

-13-




FIGURE 1

[y

Project "At Your SERVICE": Organization Within Park West High School
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STUDENTS' FAMILY PROGRAM PARAPROFESSIONAL
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The latter supervises all non-iﬁstructional program staff, including the resource
spécialist, secretary, two family assistants, and two paraptofessionai teacher ‘
aides. All persons filling program or program-relateq positions expressed
satisfaction with the functioning of the program as it is organized. The
present organization facilitates the de]izery of services to program partici-
pants and to LEP students who are not in the Title VII program. wi;h program
part{cipants, these sFudents receive E.S.L. instruction fundéq by Title I and

tax-levy, coordinated by the project director.

STAFF CHARACTERISTICS e T

Table 5 lists staff members by function, and 1nf9nmat10n relating
to thefr education, credentials, aﬁd exﬁerience. | )

The preseht director, the third the progrsam has hadsdn its ;wc; years e
of operation, was appointed a month after the 1981 fall term was undefway. He
is bilingual in Spanish and English, éﬁd has created a sense of trust which
allows staff and students. to interact 1n~posif1ve ways. His leadership étyle -~
flexible but direct -- has led to clearly delineated roles and expectations‘
among students and staff, and an orderly, quiet setting for teaching and
learning.

Positions which had been vacant the previous year were filled during -
1981-82. The secretary was appointed in October of 1981 and the resource -
specialist by /February, 1982. These appointments significantly improved record-"
keeping, curriculum development, testing; acquisition of materials, and the y
organization of activities for parents and students. ,

Program staff and most teachers showed interest in students' academic

and persona) improvement. Students interviewed cited their personal interest as

-15-




a s1gn1f1caﬁt factor in staying and achieving in the program.

v

FUNDING
The program draws fram four sources of funding: Title VII and Title I
of E.5.E.A., tax levy, and New York City Module 5B. Tables 6 and 7 list per-

sonnel and functions by funding sources. The allocation of funds was made ©

-~

according to regulations established by the funding agents and the fiscal agent,

gﬁe New York City Board of Education. funds were used to meet the needs as

»

“

proposed.,




- BEST COPY AVAILABLE R |

. | )
' : Staff characteristica: Professions) gad Porsprofessiensl Staffs

) | ' ‘ * ‘
" " S Time | Deta . . . ' " . e
For Each Te E Education U . Enporionce: Experionce: * Enperience: Other Relavant
Function(s) Functien | Functisn (Segrees) Cartificotion License(s) . Monel {ngual oM ifagual .S, Past Training ~
. 3\
# Praject Birector 1.0 10/81 N4, Education a.v.C. Spenish J.M.5.0 10 Yoars; J.N.S.| § yoars J.U.S. ] 6 Nenths .S, ML-&M Scheel
0.3, Spanish . Spoaish N.3S. ‘.‘?ﬂ"- . 1 Yoar N.S. 1 VYear J.4.3 Studied 1n Puerta Rice
30 Graduate Crodits $.3. w .0, . ‘ Privete Scheel ~ -
01 lingual Education [ 118 Seanches 3 Voars Evening | Sirecter OF Bilingual Scheel
Prof, Oiplena Adnini- w.V.8. . . .
stration . - - ,
,.'_. Reseurce Specialist K ] 2/02 0.3.-Science plus 1§ nv.t. Salegy (.Il‘hﬂll) ' - 3 VYoars WK.S,: ., - Stﬂl;‘lluﬂl_khul fa
~ Graduate Crodits ' f Panams-8111agual
| . N :
. 01 lingual Teacher 3 .2 /e < , -
 SclescaMath . AN 2182 , .
01 lingual Teacher 1.0 19/01 n.3. Sclence n.v.C. General Science - 10 Years - Studied And Taught In chr‘
Science n.v.S. Oflingual - Islands. Curricelum Spacialist
’ . fice af Bilingual Education
01 lingual Tescher 1.0 Cze N.A, Secial Studies n.v.C. Secisl Studies ' - 9 Yoars - 4T t im Maxica, Former ! ’
Secial Studies Prof. Stplemn Admia. nv.$ . Bilingual Birecter .
o1)ingual Tascher 1.0 /82 B.A, Sacial Studies n.v.C. Seclal Kudies - 1 VYaar 6 nenths Extensive Travaling Th
Math . Sraduste Credits Por Blen . Latln Americe. Tosght E.S.L.
in Chila -
Grade Mviser o 9/80 B.A. tlu‘ 30 Credits n.v.C. £.5.L. Migh Scheel - - 11 Years ‘Peace Corps, - Thailand. ’
English & 12 {E.8.0.) wv.s. . . Spasks Spanleh
<
, English Tascher . /82 B.A, h'l“l n.v.C. Speach Wigh Schee!? 7,Vears - 2 Yeers Speaks Spanish
| 30 Credits Speech n.v.S. .
B Family Assistant N I 9/78 | Assectata Begree ’ ¢ Yaars 2 Yoars Fluent Spaaish
| E.S.L. Parsprofessional 1.0 8/74 Asseciate . 6 Vears - . .
| €.5.L. Paraprefessional 1.0 8770 Nigh Scheel Biplem 3 Years . .
| E.S.L. Tascher 1.8 [T2£] 0.A., WA, 30 plus n.v.C. t.8.L. - - -y - 10 Vears Pesce Corps - Africe
| t.s.l. Nv.S. . ) Spanish Knowledge
£.5.L. Tescher .y w13 |0, 30 ples EuSL nre o |est - - 9 Vears | SMS. Teaching. )
Q : s . . ! . Spanish Knevledge

N . . Bl




RTST (0PY AVAILABLE

* g 5§ ,
- , Steff chacactoristics: Professtonsl sad Porsprefessiens] Seffs (cestinved) ) )

'\ . ~ K i
v : ) : :
< : - -
§ Tiae Sate o ,
For Each To € Education - Enporience: !vuuw [ ¢ Sther Relovent.
function(s) Fenction | Function (Gegrees) Cartificotion License(s) Nonel ingeal B itagual Past Trainieg
£.3.0. Veacher 1.0 w81 | B, R English ny.c. €.5.L, - - , 2 Years
Y |, nyv.s. -
|
| Spantsh Teacher I 1.8 wes 0.A., N.A, Spanigh P B NN Spanish HMgh Schest 16-1/2 Years 3 Years 2 Years Nobrow Fluency, Tutering ~
‘ Grad, Credits €.5.L. ny.8. R (!mlu:? Privete Voluntear Werk
. . -
| " 1 office Ade 1.0 101 Asseciate Degres " - - 4 Years 2 Years - 0ftice of 81liagual Education
1 . N Secretery
—
[o o]
1 4 - .
. AU1 professienal staff hold ot laast o bacheler®s dogree, mest have graduste leve) educotion or dogres, and a1l are cortified by Now Vork State and/er City.
o A1) paragrefessiona) staff held sa asseciste’s degree, Sncept ens, whe helds o high scheet dl.lm. Thatr positions do ast rmln anmmm. )
. M1 staff range frems 1.8 u 11 years of porluu in sducation. Al biliagual educaters m eporience ta bl ingual mm ond ot £.8.L. |utmtm
have axtensive amperience fa £.3.L. tesching, ’
. AIY staff assigned billagua) tnstruction ars fully bilingual. Meng steff masbers tesching £.5.L. have sems kaowiodge of Spanish, the students’ astive laaguage.
»
5 M
|
.
| ns
L)
: ) - - ‘,.) :j
Q e ’

ERIC ‘ | | \

A FuiText provided by Eric : *




- TABLE 6
Funding of the In%tructiona] Component
[3 J‘_‘ “

" ~Funding Source(s) No. of No. of No. of No. of
Teachers Classes Paras Classes

-

E.S.L. Title | 3 5 each 2 5 each
Reading (English)  Tax Levy 2 3 each - -
Native Language Tax Levy 1 5 - -
Math Tax Levy 2 2, 5 - -
Soctal Studfes Tax Levy i 5 - -
Science Tax Levy 1 5 - -

| Module 5 | 1 - -
Vocational Educatfon Tax Levy 1 1 1 1

TABLE 7

* Funding 48f the Non-Instructional Component

f _ Number and Title

Fuhdiqg Source(s) Of Personnel
Administration and Supervision : Title VII 1 Project Director
Curriculum Development and Title VII 1 Resource Spectalist
Career Awareness . (and Project Director
' ; ‘above)
Supportive Services ) Title VII 1 Famfly Assistant
Tjtle 1 1 Famfly Assfstant
Staff Development Title VII - 1 Project Director
1 Resource Specfalist
Title I E.S.L, and Reading
Specialists
Parental Involvement Title VII 1 Famfly Assistant ,
Other Title 1 1 Trip Coordinator
’ |
|
-19-
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IV. INSTRUCTIONAL COMPONENT . N

PE4

i

STUDENT PLACEMENT, PROGRAMMING, AND MAINSTREAMING

Students who score below the twenty-first percentile on the English

version of the Lanéa;gé Assessmént Batteny.(LAB) and score hignfr on the
Spanish versionYare eligible for programnpart1ctpat1on.‘ This criterion

was estab11shedAby the New York City Board of Education as mandated by the
Aspira Consent Decree. In addition, students are 1nter§1ewed by program

staff and teachers, who consider primarily their linguistic and academic. needs.
Students atso take placement tests in each language.

Programming is fairly uniform in grades nine and ten, and more varied
in grades eleven and twelve. Students in the lower grades are generally less
advanced in English and receive at least three periods a day of Eng1ish-language
instruction. Those in the upper grades receive at least two periods of English
a day. and are placed in mainstream classes for special subjecté such as graphic
or culinary arts, aviation, or auto mechanics. Programming for native-language
coursesi1s done according to linguistic ability; placement in content-area )
courses primarily depends on graduat1;n requirements and student interest.

The only. placement and program61ng problems reported were fhose of
students .who had never attended school before. It has been considered ineffec-
tive to place such students in required classes if they have no familiarity
whatsoever with the subject matter. Although Such cases are few among Span1§br‘_ﬂ//,
speaking LEP students, the situation merits attention, part1cu1ar1§ if the )
number of incoming students with these characte;kst1cs continues to increase.

Grouping is flexible so that students may progress through the several

levels of E.S.L. toward partial mainstreaming. Table 8 illustrates typical

7
-20-
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programs of a beginning. an intermediate, and an advanced' student in E.S.L.

No formal criteria are used for mainstreaming; however, performance in

classes and test scores, teacher judgment, interviews with thé student,

and parental consultation determine readiness for transition into more English

instruction. The process of English instruction begins in the program classes

that are taught bilingually. As students demonstrate ability and confidence,

they a}e placed in a]]-Englqsh classes gradually. No program student, however,

takes ;11 classes in English. Each studeﬁt retains at least one Spanish course.
It 1s reported that both parents and students are amenable to par-

tial mainstreaming, but they generally want to remain within the program.

Students interviewed by thé eva]uato:'felt that they received more personal

o>
attention in the program than anywhere else in the school.




TABLE 8

Typical Programs for Beginning, Intemmediate, and Advanced E.S.L.
Students in the Bilingual Program :

Beginning Intermediate Advanced

Global History (Bilingual) E.S.L.‘B1 E.S.L. F

English A E.S.L. Bzce. Physical Ed. 2

E.S.L. A3 Global History Remedial Reading

v (Bi11ngual)

E.S.L. A, English B Spanish 11

Native Language Arts Math (Bilingual) Advanced Geametry

Math C (Bi11ngual) spanish 111 English F

General Science (Bilingual) General Science 2 Econamics
(B111ngual) (Bilingual)

. As students advance in their English proficiency, the number of courses
in E.S.L. decreases, the number of courses taught in English increases,
and the use of English in courses taught bilingually increases, f.e. the
econamics course taught to advanced E.S.L. students.
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INSTRUCTIONAL OFFERINGS

Table 9 presents the director's report of the courses of fered in
E.S.L. during the fall and spring,sémesters, the average class register, a
description of the level, and the curricular materials used. The variety of

levels of fered reflects the heterogeneity of students' needs.

TABLE 9

Instruction 1n English as a Second Language and English Reading

Curriculum Or

Fall 1981 Average Material

L Courses Class Register Description In Use

E.S.L. A 25 Elementary level Lado Series
1-5 and
Teacher-Made
Materials

E.S.L. A+ » 22 " "

E.S.L. Reading B 23 Elementary/Inter- "

medfate level 4

E.S.L. English B 21 Intermediate level "

E.S.L. Reading C2 A 22 . " "

E.S.L. Reading D 20 Advanced level "

E.S.L. Reading C 19 Intermediate level "

E.S.L. English C1 23 " "

E.S.L. English D 21. Advanced level "

E.S.L. F 24 " "

.
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TABLE 9 (continued)

Curriculum Or

Spring 1982 Average Matertal
Courses Class Register Description In Use
E.S.L. A 30 Elementary level Lado Series?
E.S.L. A+ 23 " Access to
English 1-2
B 17 Advanced/ LADO No Hqt
Intermediate Water TonTght
C 21 Intermediate A1l in a Days
’ Work, Skills
D 20 n Points of View
Stories
Y '
D+ 20 " Dixon Modern
Short Stories
E 27 Advanced level Graded Exercises-
In English
B 26 " English Notebook
0 19 Transitional Regents English
Workbook
E+ 27 Advanced level "
C 14 - Intermediate level "
F 26 . " "

)

The LADO Series was used by all level students.

Ten classes of E.S.L. were offered for a 45 minute period daily during
the fall 1981 semester with an average register of 22 students. In
spring 1982, twelve classes were of fered with an average register of 23

students.

AN

Levels of proficiency in English ranged from elementary to advanced 1in

~the fall with variations within each of the three level categories. In

the spring, levels of English proficiency ranged from elementary to
transitional, the latter being the last of the E.S.L. sequence.

A1l E.S.L. classes followed the LADO Series cJ{ricu]um and used  its text-

books. The series was supplemented by teacher

-24.
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Table 10 presents thg director's report of Spanish-language courses
taught during the fall and spring semesters. These courses are intended to
meet students' varied needs. In particular, the N.L.A. course is intended
for students who have had no previous schooling, or who are below their grade
level in Spanish.

Table 11 1ists the director's report of courses taught bilingually
during the fall and spring semesters; all of these courses are required for
graduation,

Table 12 presents the mainstream classes in which prod}an students
enrolled during the fall 1981 Qemester. Students were assigned to these

classes on the basis of abitity, need, choice, and graduation requirements.

X £
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TABLE 10
Instruction in the Native Language

FALL 1981
4 Curriculum Or
Average Material
Course Class Register Description In Use
4 7
Spanish 2 28, Litarature, €1 Espanol
LN . Writing Skills Activo
’ N.L.A. : 18 Mative . Audio Visual
Language Arts Materials
N.L.A. Handbook
News paper
‘ Spanish 2 7 Puntos Criteros
SPRING 1982
Spanish 31 23 19th Century Cusbres de
Literature, Lativo America
Grassmar Espancl para
Hispanicos
Spanish 34 31 * °
Spanish 37 25 Reading and €1 Mundo Critico
Writing Skills 8d. of Ed. Hand-
book
Spanish Regents 25 Spanish Lityrature Cumbres de
19th Century; Lativo America
Grammar Espanol para
Hispanicos
N.L.A, 18 Reading and N.L.A. Handbook
@ Writing Basic Curriculum
Spanish

. Three classes of Spanish ware offered for a 45 winute perfod daily during
the fall 1981 semester with an aversge register of 23 students. Five

classes ware offered 1n spring 1962 with an aversge register of 24 students.

« The N.L.A. course was intended for students with limfted skills im Spanish,
while the Splnnl\ 2 courses were for the more sdvanced students. In
spring, 1evels of students’' sbility 1n Spanish ranged from basic rnding

and witing to dnncd grasmar and 1{teraturs.

o Curriculum and .tlﬂlll used varied according to students academic and
1inguistic needs and ware developed by the New York City Board of Educa-

tion or were commrcially prepared.

-26-
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TABLE 11 )
B1141ngual Instruction in Content Areas
Fall 1981
Percent Of . " Parcent Of
Cmso Tifh Averasge Class Time Materials
Level Register Spanish Is Used In Spanish.
General B81ology 1 P & f T 80 $0 -
General Biology 12 24 80 50
- , General Science 1 2 40 - 40 .
General Science 2 28 40 40
D) SPRING 1982 .
General Blology 12° 24 80 50
General B1ology 1% 25 80 50
General Science 28 35 100 50 N
Glodal History 11 18 % % s
- Global History 23 k1) 80 . s
Global Histoly 26 36 80 50 .
Econamics 18 s 40 20
Fundamental Math 12 34 50 50 .
Fundamental Math 26 35 50 S0
Algebra 11 31 30 30
Algebra 22 18 30 30
A
*Two classes were offered in the spring.
. In the fall, the program offered four science classes taught bilingually.
In the spring, twelve classes ware of fered in science, mathematics, and
social studies. Content and levels varied acgording to students' needs
and graduation requirsments.
Y . Clisses mst daily in periods of 45 minutes and had an aversge register
of 29 students in the fall and 31 students in the spring.
. In the fall, Spanith was used for an average of 53 percent of class
time, ranging from 80 percent in advanced biology class to 40 percent
1in beginners’ science class. In the spring, Spanish was used for an
aversge of 65 percent of class time, ranging from 30 percent in algebra
classes to 100 percent 1n a general science class.
. Materials used in Spanish corresponded to mainstresm curriculum, and
werd appropriate to students' resding levels.
. Bilingually taught courses during the fall 1981 semester ware similar ~
w RVAL ARLE  fn nusder and area as those taught during the program's first year of
or ™ operation. The limited mumber and areas covered sesms to have been 2
vios result of the lack of personnel to tesch these courses during the {ni-
tial months of operation in 1981-82. '

. More courses ware taught bilingually during the spring 1982 semester than
at any other time in the Wo'r-'zs7 istory.
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TABLE 12 ‘ :

Mainstream Classes in which Program Students are Enrolled (Fa)]l Semester)
,‘ _ -
Component/Subject Number of Students . CriteriasFor Selection.
) p /Subj er | r“ e //gn_\\\
Physical Education ~ log , Required
. ‘o
English 12 !
Reading : . 20 : !
Chemistry 1 -9 Eleéiive
Chemistry 2 4 . v oo
Zoology 1 1 " :
14
Remedial Math ] 10 Required
Geametry 1 - 4 ) Elective .
Geametry 2 ' 7 ‘ - <
_ Fusion Math : 1 v " o -
SN Computer Math 1 ' 2 w “
"z, Compluter Math 2 v 3 “
~American History 2 13 ., Required
American History 1 ) 2 "
Aviation Shop 13 Elective
£lectric Shop 2 "
Maintenance Shop , 20 . .,
Video Squad. 4 oo
Art 40 "
Typing 62 " -
Graphic Arts 23 " N
Music 9 . "
Hygiene 19 !
Mechanical Drawing ) 2 ) N
Dance 2 . "
Culinary Arts 5 "

. Most students were enrolled in physical educatiof whichis required.

. A relatively low number of students were enrolled in required courses
which demand high English proficiency, {.e. American history. A rela-
tively high number df students were enrolled in elective courses which
do not demand high English proficiency, 1.e. art and typing.

. The number of courses and students enrolled indicates the heterogeneity
in students' programs.

. The types of courses of fered indicates the program's vocational orienta-
tion. -28-
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Instructibnal‘offerings 1n the perram'# s;cbnd‘yeaf mqved~further
toWa}d 1ncorpor9t1ng studénts'_éulture and vqéatioﬁal neédsiinto tﬁe currféulaﬂi_
The social studies and Spanish-language courSés have emphasized Hispanié‘cu}-
ture in general and Caribbean studieé-in,par@ichlar. Tﬁéuglob;f Studies_‘
curriculum, which relates issues to studeh%s' places of oriéin, al lowed this?
change. Vocational'éwarénes§'hés also beén infused in the general curr?cu1um; ' |
topics discussed in classes_ﬁéve'complemented‘career:oriented extracurricular
-activities sponsored by the program and the school. . |

In an attempt to understand the facters underlying the«movement’of ,
students through and out of the program, data were collected on the reasons

given for students leaving the program during the 1981-82 school year.

TABLE 13

“Number of Students Leaving the Program

]

-

, Number
Reason for Leaving - Fall 1981 and : . ’
' Spring 1982 . Y
/ Transferred to Other School 1 ' ‘ - ‘
Graduated ~ - 21
- 7 L' 2
Mainstreamed _ 38
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CLASSROOM OBSERVATIONS

Two observations were made of subject-a}ea classes;tauqht bi}inqually
or exclusively in Spanish. The observations‘focuséé primarily on the precision
of the lesson objectives, student readiness for lesson obﬁeétives, student
groupings, frequency and appropriéténess of,assessment,»lanquaqe usaqe;)and
appropriateness of materials and facilities. In both cas;§ lesson objectives
were precise. Students, 1n‘qeneral, seemed to understand the purpose of the
lesson.‘

In the science class, students.received whole;qroup instruction in
Spanish with translations of key vocabulary‘as needed, Materials were in
Spanish and the facilities were appropbia;e for lectures and/or laboratory
work. During the obse}ved lesson, the teacher lectured for the entire perfod.
There was minimal assessment of student readiness for the lesson objective
nor verification of bnderstandinq of thé material presented, Students were
not observed to participate through comments or questions; The teacher
demonstrated an educated native spegker's command of Spanish and pre;ented
the material with much professional competencé. _The -level of difficulty
and the vocabulary presented seemed to be appropriate to a high schoql class
in éhe students' native countries. The project director, however, stated
that many of the §tudents were not prepared to perform at a level commensurate
with tﬁeif.grade. Given ﬁhe lack of s;uden@/participation and the director's
. description of‘tﬁe students"acadgmic levels, Tt is likel} that many students

" experienced difficulty with the material as presented.

The social studies c[ass observed,héd 40 students who were fnspructed

as a group. A relativély larqe proportion of students appeared to be prepared

for the lesson which.was implemented in the form of lecture and discussion 1n

‘
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Spanish. By promoting discussion the teacher was ab]e to verify student under-
standihg. Students were observed to initiate interaction by ratsing questions
or requesting clarification. .In some cases, studenfs asked or'responqed to
questions 1n English, even though the teacher used Spanish exc]usiVe]y.? The .
homework assignment could be done in English or Spanish according to student
choice. wﬁ;n questioned, most students responded that they chose to do the
assignment in English for reasons related to the textbooks that were available,
The laFge number of students assigned to this class and the need for more ,
individualization manifested by students would qualify the class for parapro-
- fessional assistance. Lingquistic and acadepic needs are very hatéroqeneous
and, therefore, it becomes a very difficult task for the teacher alone to pro-
vide for such varied student needs.
A significant improvement observed in 1981-8?}as compared with the
previous year s the fact that oniy Span1§h-speak1nq students have been'blaced
 1n Spanish-English bilinqual classes. This practice has been beneficial to

both the LEP Spanish-speaking as well as the non-Spanish-speaking students in

the school served by the biltnqual E.S.L. mint-school,
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V. NON-INSTRUCTIONAL COMPONENT

CURRICULUM AND MATERIALS t

The program used project-developed and adaptations of the curricula
of the city school system, as well as commercially-developed curricula and
mater#als. .During the 1981-82 schoq) year, the director reports the following:

1) Curriculum development completed:
. N.L.A., general biology, career awareness.

2) Curriculum development in process: :
Global history (an adaptation of New York

‘ City curriculum.incorporating more coverage

of Latin America),,sex education.

.3)  Curriculum adopted:
Roosevelt High School - Spanish literature
curriculum for college placement.

The director reports that’all curricula conform with regulations estab-
lished by the New York City Baard of Education and the guidelines set by the
New York State. Department:of Education. Courses offered bilibguallyﬂparallel
the curricula offered to mainstream students, bdt place greater emphasis on
Lgtin America and the Caribbean.

Students use materials published in Spanish and English which are
available in the classroan and in a resource area which functions as a small

~library. More than 500 publications, including Spanish dictionaries and books

related to careers, have been ordered for the program library.

-32-
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SUPPORTIVE SERVICES

A1l program students receive services from program and school staff
members through quidance and'?cademic counseling, home visits, and career
orientation. Guidance services are provided by a quidance counselor in the
school's quidance office. The family assistant also brovides personal coun-
seling as problems arise, to complement the services of the school quidance
counselor and to meet immedfate needs. Students with special needs are
referred for psychological assessment, but this process proceeds very Sslowly.
Counseling serv;ces provided by the school are offered by a monolingual coun-
selor with a bilinqual assistant. The staff does not feel that this service
is satisfactory, §1ven the number of students and the extent of need.

Students receive academic and career orientation from their grade
advisor, an E.S.L. teacher who is bilinqual in Spanish and English, Students'
reports, in general, suggest that theébare satisfied with the services they
receive from their gqrade advisor. They state that they sometimes receive per-
sonal counseling from her as well.

Home visits are made by the family assistant, who maintains communi-
cation with parents by matl and Ly telephone. Approximately twelve homes are
contacted by telephone datly., This aspect of the program has apparently helped
to promote parental participation and to improve home-school relations. Home
visits are also made by a Title I-supported family assistant. Visits are made
when there are problems of attendance, discipline and/or academic performance.

In order to enhance the guidance and other ;upport services provided, .
the program refers students t6 a number of qutside aqencies.‘ During 1981-82,

students were referred to: physicians; to school volunteer programs; to the

Puerto Rican Family Institute and The Noor for psychological services; to a

> . =33
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Title VIT Bilingual Education Service Center, and the New York City Board of
Education-TOLLEPS for career education; and to home-bound instruction for those
students who temporarily could not attend school.
Despite the full use of school and outside resources, both staff and
administration feel that the need is greater than the services presently pro-

vided. Drug and alcohol education and group and personal counseling are urgent

needs which the program cannot presently treat adequately.

4

STAFF DEVELOPMENT

4

Staff development activities included monthly department meetings,
work;hops, lectures and demonstrations, conferences} and attendance at uni-
versity courses. At least once a month,vall staff members met with the
assistant principal for guidance who oversees the prograﬁ. At tﬁese meetings,
individuals from city and state education agencies made presentations on
Titles I and VII guidelines, and provided trainidg necessary for their imple-

mentation. Workshops were conducted on reading by Title I and on E.S.L.-

bilingual education strategies by the staff of the Office of Bilingual Education.
A -

Tab]é 14 1ists staff development activities outside school. Most
staff development activities were related to teaching reading, E.S.L., and/or
with a b111ngu;1 approach. ' . |

Table 15 1ists university courses attended by staff. All staff taking
courses are pursuing professional development in areas of interest which may~

ultimately benefit the program and its students.
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TABLE

Staff Development Actiyities Outside School

1%

Dcurlguon or Sponsor/ Spesker or Presenter No. and Titles Nusber or Frequency
Stategy Title(s) Location (17 applicable) of Staff Attending of Sessions
Workshops held Title [ Morkshops Title ! Office Wr. E. Plotkin, Mr. Nadelstern Project Director and Four
outside schoo) Ms. Ozclilf 2 Paraprofessionals

Title I Reading Morkshop | E.S.L. Office, N.Y.C. | Wr. Krulick * 1 yearly

for Paraprofessionals Soard of Education

Title I Reading Workshop . . . 1 yearly

for Teachers

Title Y11 Conferences )ﬂl office Ms. Orta, Ns. Melendez, Project Director and 12 (one per ndnu\)

-4 Ms. Gonzalez Resource Specialist

Conferences and SABE Conference SABE - Kiamesha Lake Several Project Director Three days
symposia

NABE Conference NABE - Detroit Several Resource Specialist Four days

C.M. Post-Hunter College | C.M. Post - N.Y.C Dr. A. Cruz 2 3

Career Conference C.M, Post - N.Y.C. Dr. A. Cruz, MNs. Moluca 1 2
Other District 4 81lingua) Ofstrict 4, Manhattan | Several 1 Project Director 1

Conference

District 9 81lingual District 9, Bronx Severa} 1 Project Director 1

Conference

-
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TABLE 15

University Courses Attended by Staff (Professional and Paraprofessional)

No. Of
Staff Institution Goal - Credits Course(s) '
|
Project Director ~ C.C.N.Y Administration/ 3 Curriculum }
. Supervision Development
Bilingual Teacher
of Socfal Studies Queens College Advanced Cert. In 3 Public Ed.
Administration/ and the Law
Supervision (fa11)
- . \
3 Economic
Problems of |
Administra-
tion |
(spring) |
FamiTy Assistant Lehman College B:S. in Accounting 6 Courses re-
quired for
completion
of bachelor's
degree
Paraprofessional Baruch College B.S. in Accounting 6 "
Secretary Lehman College B.S. ) 8 "

Recommendations made in the final evaluation report of 1980-81 for
staff development were being implemented in 1981-82. The project director
met with the supervising assistant pr1nc1pa1.to fdmulate a plan for the obser-
vation of content-area teachers. This plan was initiated in 1981-82 and will
be developed the following school year. Greater collaboration and agreement

between school and program administrations seems to have resulted in more
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clarity for teachers in the role that they were expected to perform.

PARENTAL INVOLVEMENT

The program has an advisory cammiétee camposed of pafenfs,‘teachers,
and students who volunteer their part{gcipation. The committee meets whenever
the program staff feels there is a need. When the new director was appo1nted
thi; year, he reviewed the conmittee's records and later contacted each member,
inviting them to continue their participation. Staff and teachers recammended
new members on the basis of their contributions to the program in the past.

Students' parents and relatives came to school for adult education
classes fn E.S.L. and high school equivalency. They also came to school when
they are invited to discuss 1ssues related to their children's attendance,
academic performance, and/or discipline problems. This year they atteﬁded
a program-sponsored dinner in December, which served to enhance awareness of
cultural differences. Some parents volunteered to attend conferences spon-
sored by the state, in which they acted as parent representatives. They
attended a "college orientation session" intended to assist them in guiding
their children toward a college education. They met with the school principal,
who presented to them an "attendance program.®” Students performed in a Mother's
Day program at which many parents were present. Finally, during the Open School
Day and Night a total of 87 parents came to the school; this number exceeds the
total number of parents who visited all other school programs cambined.

The success 1n attracting parents to the school may be related to the
high degree of commitment-on the part of most program teachers, staff, and
students.. Additiona!ly. canmunicatfon with Hispanic paréﬁ??ﬁis carried out

mostly by staff members who share with them 1anguége and cu]fura] background.
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Relations with parents in geggra] take place in a personal manner.
’

CAREER DEVELOPMENT

Career development was not a separate camponent of the program, but
informed its overall approach. In addition, specific career awareness activ-
ities were organized. In conjunction with outside agencies, the progrén
sponso;ed two special activities related to career orientation; The resource
specialist was assigned responsibility for these activities. He acquired
materials and information fram the career unit of'the New York City Board of
Educatioh and made them accessible to teachers and students. The teacher$
worked with students promoting an awareness of career needs. Students, then,
selected three careers of interest. These selections served as a basis for
planning the career activities.

The Career Day Conference was conducted in a manner similar to that
of a professionai organization conducting an annual conference. Speakers
and workshop leaders were invited to make a number of presentations. Students
selected the session they wanted to attend and participated in workshop activi-
ties by questioning and cammenting. After the conference, students discussed
in class what they had learned, whether they had changed their decisions about
a particular career, and why:

A career-related activity was conducted earlier in the yeaf with the
assistance of the B.E.S.C. (Title VII-E.S.E.A.). College and business repre- ‘

sentatives made presentations on college and career opportunities to the stu-

dents and their parents.
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1)
GENERAL INDICATORS OF SELF-CONCEPT

Program students manifest attitudes toward themselves in their inter-
actfons with staff and wtth their ‘peers. In the realm of school, in classes,
students initiated verbal 1n&?ract10n very frequently -- girls more than boys.
fhey all responded to questions quickly, freely, and often manifesteq confi-
dence 1n what they’stated. Students observed in classes seemed to<have no
problems speaking in front of thé,group, and did not appear nervous when ca]]ed'
on by the teacher. Many, particularly boys, are said to lack 1e§;ersh1p quali=-
ties. Girls seem to initiate activities and "set the pace” more. Boys are
said to have very unrealistic aspirations and seem to become "immobile." In
the ethnocu]turgﬁ rghlm; they manifested b%%aviors indicative of pride in their
'etgpic group belongingness," even though most are progressing in their acqui-
sition of a seggpd language, an]ish. They often cited their native countries
as examples in class discuss;ons. |

The director reporis fhat the majority of students have a good atten-
dance record because, of their feelings toward the social and academic environ-
ment of the prqgran., There ns a_very personal interaction and there are trust-
ing ré]atipns between students and faculty. Attendance problems are said to
result mainly from family needs such‘as those for a baby sitter ér an inter-

preter. Some students are asked to perform these roles.

Program students participated in extracurricular activities both in

«and outside of school during 1981-82. 'Some received attendance awards given

in a special school assemgly. Many participated in the program's after-school
center, which provides informal coqnseling services, tutoring, and table games.

Other students participated in TOLLEPS, a career orientation after school
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center, while yet others took part in special art classes offered by the Metro-
politan Museum of Qrt.

Of the twenty graduating students, all had applied to colleges, most

S oL

to City University centers. By March, two stuQents had already been accepted.
It should be noted that m&st of these students Ho]d Jobs 1n order to help
their fami]fes economical]y.’ : T . |
| wfthin the school population, marijuana use, alcohol abuse, and "cutging .
classes” seem to be major problems. Vandalism is minor. Among program stu- |
dents, however, marijuaha smoking and alcohol consumption are not problems in
school. There have Qeen reports of petty vanda]ismfin school and three pro-
gram students are reported to have poliée records. O0fficially, there were no

suspensions in 1981-82; however, there were four cases of pre-suspension

notices or warnings.
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VI. FINDINGS

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS

The following section presents the assessment instruments and pro-

- cedures, and the results of the testing to evaluate student achievement

-

in 1981-1982. | R
Students were assessed in Eng]ish-]anguage development, growth in

their mastery of their native tanguage, mathematics, socihl studies, and

science. The following are the areas assessed and the instruments used:

English as a second?’anguagefai’CREST (Criterion n ¢
Referenced English Syntax Test, Levels T, TI, III)

Mathematics perfdrmance -- Teacher-made’ tests

Science per;ormapce -~ Teacher-made tests

Social stud!es performance -- Teacher-made tests
Native language arts performance -- Teacher-made tests’
Attendance --‘Sghool and program records

-

awareness, bua‘did not report any relevant data. Additionally, the project

also proposed to assess student outcames in Spanish by using the Interamerican

Serifes, Prueba de Lectura.. The test was administered, but the data were

problematic, and the results could not be interpreted meaningfully.

The instrument used to measure growth in English language was the

Criterion Referenced English Syntax Test (CREST), which tests mastery

of specific syntactic skills at three levels. Material at the beginning
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and intermediate levels of the CREST is broken down into 25 objectives

~per level, such as present-tense forms of the verb "to bhe" (Level I),

or possessive adject 1ves and pronouns (Level II), Material at the advanced

level (Level III) organized into 15 obiectives, such as ref1ex1ve '

'pronouns. At each level, students are asked to complete four items for

.each objective. An item consists of a'sentence frame for which the
student must supply a word or phrase chosen from four possibilities.
ﬁastery of a skil objective is determined by a student's ability to
answer at_least three out of four items. correctly.

This report provides information on the average number of objec-

tives mastered, and the average number of objectives mastered per month of

treatment by students who received fit]e I E.S.L. 1nstruct10n in fall

and spring semesters (Tab]es 16 and 18). Information is also previded

on students performance at the various test levels.: Performance break-

downs are reported by grade and level for students who were pre- and

post-tested with the same test level in Tables 17 and 19, .
Rates of success of students in mathematics, scienée, social studies,

and native lanquage arts courses taught 1n‘the b111nqua1'proqram are

reported by course and by lanquage of instruction in Tables 20 and 21.

These tables contain the numbers of students reported as taking the ,

relevant courses, and the percent passfng, for fall and for spring courses
\ .

'Vseparately. Table 21 presents data additionally comparing passing rates

. . , a
of program students to passing rates of mainstream students. The difference

in passing rates between program and mainstream studernts was tested for
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st;tistical s{qnific&nce. A test of siqnificqncg of the difference begﬁeen
: "two uncorrelated percents was performed. -This-statistical ;nalysis demonstrates
whether the difference between the percents is 1arger than would be éknected

by chance variafion alone; f.e. 1s statistically significant,

Thif analysis doe; not represént an éstimate of how students would
havé performed in the absenc; of the program. &o such esfimate'could
be made because of the inapplicability of test norm§ for this popuJat*on,
and the unavailability of an appropriate comparison group. -

A comparison of tée attendance rate of program particiﬁants with.that
of the,schdbl a; a who]eﬁis'presentéd in Table 22, This tahle contains |
the average rate for the school and %or the various grades of the par-
ticipant group, the percent difference between school and program totals,
and its level of statistical siqnific%nce as measured by a gonfidence
interval test. Although the statistic used here is slightly different than'

that described above, the z-test also indicates the extent to which the

observed percentage differencesﬂvary\from what might be expected by chance,
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TABLE 16

’

Results of the Criterion Referenced English Syntax Test - -

(CREST): Number of Objectives Mastered, and Objectives Mastered

L3

Per Month
(E.S.L. Title I Spanish-Speaking Students, Fall) )
« . Average Number of Average Object ives .
# Of Objectives Mastered Objectivgs Months Of Mastered
Grade  Students Pre Post Mastered Treatment  Per- Month
9 13 8.8 14.5 5.6 3.2 1.7
10 39 10.7 14.4 3.7 3.2 . 1.2
11 28 10.5 14.4 3.8 .2 1.1
12 11 9.0 11.8 2.8° 3.2 © 0.9
Total 91 10.2 14.1 3.9 3,2 1,2

“@post-test minus pre-test.

.In general., students mastered 3.9 objectives in the fall, or
1.2 objectives per month in 3.2 months of treatment.

.The results meet the program's criterion of one objective mastered
. per month. ‘

~~
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TABLE 17

Performance of Students Tested on the Criterion Referenced English Syntax Test - .
(CREST): Average Number of Objectives Mastered by Grade and Test tevel ’ '

(E.S.L. Title I Spanish-Speaking Students, Fall)

LEVEL 1 ‘ LEVEL 11 . LEVEL III
Average Number of Average Number of ) 'Average Number of
Objectives Mastereda Gains/ Objectives Masteneda Gains/ 0bJectives Mastereda Gains/
Grade N Pre  Post Gains Month N “ Pre Post Gains Month N Pre Post Gains Month
- - | | i . , G
I 9 5 7.0 15.0 8.0 2.5 4 11.5 18.0 6.5 2.1 4 8.5 10.2 1.8 : .5
a . ’ '
! ,}0 .3 8.3 12.9 4.5' 1.5 13 : 13.5 ] 19.0 R 1.8 17 9.8 \ 11.8 2.0 .0
‘11 9 | 7.3 ] 13.3 | 6.0 1.8 |13 | 1.6 | 16.5 4.9 .| 1.5 12 | 10.2 12.3 | 2.2 J
12 - | - - - - | o2 8.0 | 13.5 5.5 1.8 9| 9.2 11.4 | 2.2 7
. . G ™ ; . - ‘Dﬂ . ’
Total 17 7.8 13.6 5.8 - 1.8 32 T?X?° 17.5° ] 5.4 1.7 42 9.6 11.7 2.1 .6
’ 3 i - ’ - - - - :

Note. Number of objectives for each levef: Level 1 (25)7 Level II (25),.Level III (15).

3post-test minus pre-test.

.Students at Levels I and Il achieved gains gf’gi;r five objectives, or almost two objectives per mohth of treatment. Students
at Level I1l1 showed modest gains of two-objectives, or .6 objectives per month. . ]

. &~ . ) B . .
.Gains per month are relatively similar across grades and levels, éxcept at Level III, in which students showed the lowest gain
and failed to meet the criterion proposed as the program objective. ,

.The results may indicate that the degree of difficulty in mastering objectives at Level LIl may bé'much higher; therefore,
O these students may not be expected to master objectives at the same rate as.those at other levels. h




TABLE 18 . .

Results of the Criterion Referenced English Syntax Test

(CREST): Number of Objectives Mastered, and Objectives Mastered
Per Month
(E.S.L. Title I Spanish-Speaking Students, Spring) .

]

Average Number of Averaée Objectives
# Of Objectives Mastered Objectivss Months Of Mastered

Grade  Students Pre Post Mastered Treatment Per Month
9 10 14.1 18.7 4.6 3.1 1.5
10 28 10.8 13.5 2.8 3.0 - 1.0
11 22 9.9 13.0 3.1 3.0 1.0
12 12 11.0 12,9 1.9 2.9 0.6

&

Total 72 : 11.0 14.0 3.0 3.0 1.0

3post-test minus pre-test.

.In general, students mastered 3.0 objectives in the spring, or’
one objective per month of treatment.

.The results meet the criterion set as the program objective
(one objective mastered per month).

.The fall and spr1ng results are similar; however, there was a

slight decline in treatment time and objective mastery rate in
the spring.

<

-46-




TABLE 19

Performance of Students Tested on the Criterion Referenced English Syntax Test
(CREST): Average Number of Objectives Mastered by Grade and Test Level

(E.S.L. Title I Spanish-Speaking Students, Spring)

LEVEL I LEVEL I1 ‘ LEVEL III

. Average Number of ' Average Number of Average Number of
Objectives Mastereda Gains/ Objectives Mastereda Gains/ Objectives Mastereda Gains/
Grade N Pre Post Gains Month N Pre Post = Gains Month N Pre Post Gains Month
L9 3 10.0 17.0 7.0 2.2 6 16.0 20.2 4.1 1.4 1] 15.0 15.0 0.0 0.0
(1 - .

10 - - - - - 12 11.2 | 15.1 3.9 1.4 16 | 10.5 12.4 1.9 0.6
{ ‘ .

11 2 14.5 20.5 6.0 1.9 9 8.3 12.9 4.6 1.5 11 | 10.3. 11.7 1.4 0.5

’ }

12 - - - - - 2 11.5 15.0 3.5 1.1 10 | 10.9 12.5 1.6 0.6
Total 5 11.8 18.4 6.6 2.1 29 11.3 15.4 4.1 1.4 38 | 10.7 12.3 1.6 0.6

Note. Number of objectives for each level: Level I (25), Level II (25), Level III (15).
3post-test minus pre-test.

.Students at Levels I and Il mastered 6.6 and 4.1 objectives {n the spring, or 2 and 1.4 objectives, respectively, per month
of treatment. Students at Level IIl show gains of 1.6 objectives, or 0.5 objectives per month.

.Gains per month are relatively similar across grades and levels, except at Level III, in which students showed the lowest
gains and failed to meet the criterion proposed as the program objective.

.As in the.fall, the results may indicate that the degree of difficulty in mastering objectives at Level III may be much

higher; therefore, these students may not be expected to master objectives at the same rate as those at other levels.
(See Recommendations. ) ’
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" TABLE 20
Number of Students Attending Courses and Percent
Passing Teacher-Made Examinations by Lanquage

of Instruction, Fall

English
and/or
English - Spanish . Total
Percent Percent Percent

Subject Area N Passing N Passing N Passing
Mathematics 87 75.9 | 26 92.3 | 113 79.7
Science N 50 90.0 42 92.9 92 91.3
Social Studies | 83 75.9 | 16 93.8 | 99  78.8
Native Lanquaqe
TOTAL 220 79.0 131 89.3 1351 82.9 -

.Eighty-three percent of the students passed teacher-made examina-
tions in the content subject areas and native lanquage arts.
Overall, passing rates ranged from 78 percent in social studies
to 91.3 percent in science.

.A higher percentage (89.3) of students passed courses taught bi-
1inqually than the percentage (79) passing courses taught in ‘
English only. However, the rate of passing in science (the area
in which the number of cases is not highly different) is rather
similar.

.The number of students taking courses in mathematics adz social
studfes taught in Enqlish was higher than the number of students
taking courses taught bilingually, This difference in number {is
related to the difference in percentage passing in each language,
that is, the percentage passing tends to be higher in courses
for which low numbers are reported.
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TABLE 21

Number of Students Attending Courses and Percent
’ "~ Passing Teacher-Made Examinations by Lanquage

of Instruction as Compared to Mainstream Students, Spring

Mainstream
Bilinqual Program Students Students
English Bi11inqual - Total Total
a Percent Percent Percent Percent
Subject N Passing N Passing N Passing N Passing -
Mathematics 65 "~ 78.5 75 82.7 |140 80.7 |1,476 47.7
Science 14 92.9 90 81.1 [104 82.7 803 81.9
Social Studies | 19 89.5 |112 68.8 [131 71.0 618 75.7
Natfve Lanquage o
Arts (Spanish) | -- -- 112 75.0 |112 75.0
TOTAL 96 79.1 389 76.0 487 77.2 2,897 63.2

3courses compared were simflar in content,.

.Seventy-seven percent of the students passed teacher-made examinations
in the content subject areas and native lanquage arts. 0Overall passing
rate ranged from 71 percent in social studies to 83 percent in science.

+A higher percentage (79.1) of students passed courses tgught in Enqlish
only than courses taught bilinqually (76 percent). Ho&‘ver. the rate
of passing in mathematics, in which the number of cases™is not highly
different, is rather similar,

.The number of students taking courses in science and social studies
taught bilingually was much higher than the number taking courses
taught in English only,

.Seventy-six percent of the students passed subject-area courses taught
bilinqually whereas 63.2 percent of the mainstream students passed

. .similar subject courses. The difference between these percentaqes was
found to be statistically siagnificant at the p = .01 level. Thus, the
program met the criterion of success set as the objective.
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TABLE 22
Significance of the Difference Between Attendance Percentages

of Program Students and the Attendance Percentage of the School

Average School-Wide Attendance Percentage: 72.05

o)

Mean Standard Percentage
Grade N Percentage Deviation Difference Z p
9 37 89.5 8.5 ’
10 58 90.8 8.5
11 36 91.6 7.2
12 15 87.5 12.3
TOTAL 148 90.2 8.9 18,15 4.94 p.<01

.0On the average, program students' attendance §urpassed that of
the school by 18,15 percentage points, This difference {is found
to be statistically significant at the .05 level of confidence.

.Attendance rate increases by grade, except for qrade 12 students
for whom attendance rate decreases to a level below the mean.
Grade 11 students show the highest rate of attendance.

.The program attendance rate meets the program objective of surpassing
.. the school-wide attendance rate. .
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SUMMARY OF FINDINGS

English .

&

The program set as its criterion of success the mastery of one
objective per month of instruction on the CREST. On the average, students
surpassed this criterion. ) |

A closer look at the results indicates thét grade 12 students
achieved the lowest gains and grade 9 students the highest. The fall
results sdggests an 1nverse‘re1ation between grade and scores: the lower
“the grade the higher the score. While this re]atiog does not hold in the

spring semester, there is a tendency for scores to decline as grade increases.
It should be noted that grade 12 students, apparently the lowest achievers,
are concentrated in the-upper level, Level IIl of the QRESTQ The‘achieve-
ment of one objective per month for the students at this level is much more

difficult than at any other level.

[

Spanish
- On the average, 77.3 percent of the students passed teacher-made
examinations in Spanish-]aﬁguage courses. The passing rate was higher
in the fall than in the spring; however, the number of students taking
examinations in the fall was more than double the number of those taking
. examinations in the spring. )

It should be noted that the program proposed to evaluate student

achievement in Spanish by using the Interamerican Series, Prueba de lectura,

by testing whether the difference between pre- and post-test mean scores
was statistically significant. However, the data reported were problematic,
indicating possible problems in testing conditions and/or data entry. The

_ results could not be }nterpreted with confidence and, therefore, are not

reported here (see recommendations).

. \
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Content Areas

The program set as its criterion of success a statistically
significant (.01 level) difference in the mean score of program students
compared with mainstream students, The performance of program students
surpassed that of mainstream stuéents by a considerable margin (17 percent).
The difference was statistically significant at the .01 level, thus, the
program met its objective.

On the average, 82.9 percent of the students passed teacher-made
examinations in subject areas in the #all and 77.2 pércent in the spring,

A higher percen€§qe (89.3) of program students ;assed coursés‘tauth bi-
11nqually than courses taught in English only (79 percent) in the fall,
whereas in the spr!nq a higher percentage (79.1) of students passed courses
taught in English only than courses taught hilinqually (76). The difference
in percentage passing may be due to differences in the nuhber of cases
considered. Low numbers tended to result in high percentages of students |
passing. This condition may be due to student selection factors: courses
with lsw numbers of students might have enrolled the more successful students.

The results indicate higher achievement in science and mathematics
and'1owér achievement in soctal studfes. These findings suggest that per-
formance in courses less dependent on‘lanquaqe proficiency may be higher

than performance in courses requiring the learning of new lanquage and concepts,

»

Attendance .(

The average attendance of proqram students surpassed that of the
school as a whole by a large marqin. This difference was statistically
significant at the .01 level, and met the program's criterion for success

in this area.
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. VII. CONCLUSIONS AND RECOMMENDATIONS

In the second year of operation, the evaluator foqﬁd the goals and
objectives of'“At Your SERVICE" to be sensihly and realigtica11y formulated,
given the project's existing capacity. The program was largely successful
in ézetinq its second-year objectives. The career education component was
implemented as proposed. Curricula and materials developed in ;his area will
serve Park West's bilingual students in thé future. The p:oqram's organi za-
tion and the staff's commitment were outstanding features of the program,
contributing to 1ts success. Funding yas used effectively, but sgemed in-
sufficient considering the need for a bilinqual quidance counselor assiqne;

exclusively to the program. Limited staff time has restricted quidance lr

services and individualized instruction available to meet program students'

—

&,

diverse needs. These areas neéd fuffher attention,

Continued discussion is essential between program administration
and E.S.L. faculty, as well as with school administration reqarding proqram\
philosophy. Ongoing dialoque will further planning and bilingual methodoloqy,"
and_promote greater integration of the\%ilinqual and vocational ehucation
programs. It may also facilitate capacity-building, so that a bilinqual
vocational education program will function at Park West after federal funds
have expired. ‘ ! |

E.S.L. continues to be the most developed aspect of the instruc-
tional proqram. HOwever, content-area 1nstruct10n'has improved considerably
during the second year. There is more consensus of opinion amonq staff
reqarding how Spanish and English are to be used for instruction; most are

in agreement that a transition to Enqlish must be qradual but, nevertheless,

“as soon as possible.” Eight more courses were taught hilinqually in the




" were reflected in their instruction.

\

spring semester than in the fall semester. .A greater number of LEE_students

were he]ped\to'echieve 16 required courses; their native 1anquade‘ahd cultures
The staff development component has grown in the two years of the

project's operation, Staff members have access to more activities in and

oet of school which are related specifically to E.S.L. and bilingual in-

struction.' A plan has been formu]ated;for school and program staff td‘jointly—

superv1§e teachers. Program staff availed themselves of outside resources

more frequently than in the past, . A ' S j C

. “Gaine have been made in tte atquiéition and deyeleement of eurrtcu]a,
particularly in content areas which parallel those ef‘the mainstream, and 1nl
tareer or vocational orientation. Variation in student ability makes it
yirtua]]y impossible for thevprogram‘to satisfy'theﬁneedS‘of all students,

icularly those who have had no schooling. The program staff recogni zes

< that the student population's problems may be }1nquist1c and cultural in

nature, but that they are derived from historical and present social, economic,
haa

. and political conditions, Howevér, the findings 1nd1cate that efforts

continue to be made to better serve this popu]ation.
The parental 12;91vem §o nent is another strong feature.of the
program, The proqram has Heen/ﬁoeL successful than the school as a whole 1n
establishinq positive home-school’ re]ations, and it is continuinq,its effort;
in thie area. More parents were attracted'to the'program this yeer as a re-
sult of adult education classes. Newly-arrived parents need more attention
to familiarize thém with conditions their children will experience in and
outside school, and to train them to participate in an active, rethet than‘

reactive, capacity in school affairs, Students' eﬁthusfaSm, satisfaction,
. »

“

-
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\ and attendance are also indicators of program su;;ess. A bi]ingdgl student
\~ -~ government is active and has a rigord of gains made for the program as a
B ,-‘\ result of its operations.- ‘ - - l | - |
. ‘ Project "At Your SERYICE" is found to be in very healthy condition,
particu]ar]y when considering its capacity to'recuperate from past aitménts.
The gains made in adm1n1strat1ve and supervisory leadershxp, 1nstruct1ena1

offerings, and staff relations are indications of 1ts des1red deve]opment and

offer conf1dence in its potent1a1 for continued success.

RECOMMENDATIONS , . .

The following suggeStions are based on: a program review consisting
P of four days' site visits in which the school pringipal, assistant yrindipal,
program director, staff, teachers, students, and a parent were interviewed}
obsérvations of four classes; ‘and review and analysis of relevant docdments,
records, and student achievement and attendance data.
1) It appéars that the need for péycho]ogical counseling and testing
is greater than provisions now being made %o; them. Students tend_ to seek .
these services within the program. Increased bﬁ]ingua] guidance o?*psycho-
logical services assighed to the program would a]]evjate this reportedly
problematic condition. |
’ _ 2) Given the great diversity of students' aéademicrnegds in both
o ‘Q%Hanguages, it is necessary that students' progr?ms be .more individua]iz;d.
- Special gréupingsband/of’}gtoria] services miéht be an alternative. For the
? average program student, sgaff members recommend a greate} emphasis o™t
bwriting skills in both languages throughout fhe curricular areas. -

AW

e L

' M . i / .
. ' ' .
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3) Given the progress made’as a result of greater collaboration and:
support between program and school administration, there should be, continued®
| q1alogﬁe‘among all personnel 1nv?1ved with the program. éuch.continued
communicat{on should aim to enhance'blann1ng ahd superv1sion, imprdVe 1ﬁs§fuc-
't1on,=furthef integrate the bilingual and vocationa]iprograms; and inst}tu-
tionalize the proposed bilingual vocational education program at. Park West.

4y The résu]ts of studént perfbrmgnce on Level TII of the CREST .‘
indicate that either the standard of performance expected at this level was
too high, or, that instruction was not focused on the objectives tested. It
is suggested tha? brogram staff review the test in relation to instruct1on l
offered and student performance potential. Thus, 1nstruction may be planned
to address the desired objective and/of expected student performance may. be
revised to be more consistent with their past performance on this test.,

5) Given the problematic nature of the data submitted to assess
achievement in reading in Spanish, it is recommended that the prograh
implement testipg‘as proposed, and provide 1nformat1on’on all program
students. An effort should be made to report student data as accurately |,

as possible.
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